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Resumen
Esta revision sistematica, desarrollada bajo el
protocolo PRISMA 2020 y una pregunta PICO,
analizd la aplicacion pedagodgica de Kahoot,
Quizlet y Wordwall en la ensefianza del inglés
como lengua extranjera (EFL) en el nivel A2. A
partir de 226 registros identificados en Scopus,
Dialnet y Google Scholar, se aplicaron criterios
de elegibilidad PICOS y se seleccionaron 29
estudios, cuya calidad metodologica fue
evaluada mediante MMAT vy, para disefos
cuasiexperimentales. Debido a la
heterogeneidad del corpus, la evidencia se
sintetizO  narrativamente. Los resultados
evidencian efectos favorables de las tres
herramientas en la adquisicion y retencion de
vocabulario, asi como beneficios en
comprension lectora, competencia gramatical,
comunicacion oral, motivacion, evaluacion
formativa y autonomia del aprendizaje. No
obstante, se identificaron barreras relacionadas
con la brecha digital, infraestructura limitada,
insuficiente capacitacion docente, presion
temporal en Kahoot y riesgos asociados a un
uso descontextualizado de estas plataformas. En
conjunto, la evidencia sugiere que Kahoot,
Quizlet y Wordwall desempefian funciones
complementarias dentro del proceso didactico:
Quizlet favorece la preparacion y el estudio
autonomo, Kahoot la activacion y evaluacion
formativa, y Wordwall la préctica guiada y
consolidacion. Por tanto, su efectividad
depende de wuna integracion pedagogica
secuencial e intencional, mas que de su
utilizacion aislada. Se recomienda ampliar la
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investigacion mediante estudios longitudinales,
grupos control y evaluaciones estandarizadas.
Palabras clave: Kahoot, Quizlet, Wordwall,
Inglés, Lengua extranjera.

Abstract
This systematic review, conducted following
the PRISMA 2020 protocol and a PICO
question, analyzed the pedagogical application
of Kahoot, Quizlet, and Wordwall in teaching
English as a foreign language (EFL) at the A2
level. Based on 226 records identified in
Scopus, Dialnet, and Google Scholar, PICOS
eligibility criteria were applied to select 29
studies; their methodological quality was
assessed using the MMAT and, for quasi-
experimental designs tool. Due to the
heterogeneity of the corpus, the evidence was
synthesized narratively. The results
demonstrate the favorable effects of all three
tools on vocabulary acquisition and retention, as
well as  benefits regarding reading
comprehension, grammatical competence, oral
communication, motivation, formative
assessment, and learner autonomy. However,
barriers were identified regarding the digital
divide, limited infrastructure, insufficient
teacher training, time pressure in Kahoot, and
risks associated with the decontextualized use
of these platforms. Overall, the evidence
suggests that Kahoot, Quizlet, and Wordwall
play complementary roles in the instructional
process: Quizlet supports preparation and
autonomous study; Kahoot facilitates activation
and formative assessment; and Wordwall aids
guided practice and consolidation. Therefore,
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their effectiveness depends on sequential and
intentional pedagogical integration rather than
isolated use. Further research is recommended
through longitudinal studies, control groups,
and standardized assessments.

Keywords: Kahoot, Quizlet, Wordwall,
English, Foreign language.

Sumario

Esta revisdo sistematica, realizada com base no
protocolo PRISMA 2020 e em uma pergunta
PICO, analisou a aplicagdo pedagdgica do
Kahoot, Quizlet e Wordwall no ensino de inglés
como lingua estrangeira (EFL) no nivel A2. A
partir de 226 registros identificados nas bases
Scopus, Dialnet e Google Scholar, aplicaram-se
critétrios de  elegibilidade @ PICOS e
selecionaram-se 29 estudos, cuja qualidade
metodoldgica foi avaliada por meio do MMAT.
Devido a heterogeneidade do corpus, as
evidéncias foram sintetizadas de forma
narrativa. Os resultados demonstram efeitos
favoraveis das trés ferramentas na aquisi¢ao e
reten¢ao de vocabulario, bem como beneficios
na  compreensdo  leitora, = competéncia
gramatical, comunicacdo oral, motivacao,
avaliagdo  formativa e autonomia na
aprendizagem. No entanto, foram identificadas
barreiras relacionadas a exclusdao digital,
infraestrutura limitada, capacitagdo docente
insuficiente, pressao de tempo no Kahoot e
riscos associados ao uso descontextualizado
dessas plataformas. Em conjunto, as evidéncias
sugerem que Kahoot, Quizlet e Wordwall
desempenham funcdes complementares no
processo didatico: o Quizlet favorece a
preparagdo e o estudo autonomo; o Kahoot, a
ativacao e a avalia¢ao formativa; e o Wordwall,
a pratica guiada e a consolidagdo. Portanto, sua
eficacia depende de uma integragdo pedagogica
sequencial e intencional, e ndo apenas de sua
utilizagdo isolada. Recomenda-se ampliar a
pesquisa por meio de estudos longitudinais,
grupos de controle e avaliagdes padronizadas.
Palavras-chave: Kahoot, Quizlet, Wordwall,
Inglés, Lingua estrangeira.
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Introduction
English as a Foreign Language (EFL)

proficiency can be described according to the
competence scale established by the Common
European Framework of Reference for
Languages (CEFR). This framework organizes
language proficiency into six progressive
levels, ranging from Al representing basic
language ability to C2, which corresponds to a
highly developed level (Council of Europe,
2020). In Ecuador, the basic level of high school
graduation is B1, but there is evidence of a
substantial gap between the goal and actual
proficiency of students. A study of 300 high
school students from 14 public institutions in
Milagro found that most had only high school
proficiency levels (Al+ and A2), not the high
school level B1 (Guevara Penaranda et al.,
2024).

This aligns with the EF English Proficiency
Index, which is widely accepted as an accurate
measure of English proficiency in Ecuador. De
Angelis (2022) argues that this situation should
be taken into account in order to question three
common ideas about international
classifications: whether they represent the
actual level of English proficiency in Ecuador;
whether they are good for cross-country
comparisons; and whether they are also good
for education equity (De Angelis, 2022).
Despite those concerns, both sources agree that
the A2 level is not just a theoretical goal but a
common linguistic reality of many Ecuadorian
students after high school.

Because language skills rely on repeated
exposure to vocabulary and basic structures,
learning at the A2 level benefits from engaging
activities that provide ample practice
opportunities, immediate feedback, and
minimal cognitive load. At this stage,
interactive digital tools have become popular as
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they provide opportunities for practice outside
of face-to-face instruction time. Kahoot,
Quizlet, and Wordwall are all popular resources
in EFL classrooms, each with its own
educational purposes.

Kahoot is mostly used for synchronous
formative assessment: it features real-time
quizzes complete with timers and competitive
scoring systems that enable group participation
while providing immediate feedback (Aibar-
Almazan et al., 2024). This engaging format
makes it effective for activating prior
knowledge or collective
understanding at the conclusion of thematic

evaluating

units. On the other hand, Quizlet is an
asynchronous study platform that uses digital
flashcards and spelling tests and matching
games for students to learn at their own pace
(Nguyen & Le, 2023). It is effective because
spaced repetition supports vocabulary retention
and self-directed learning outside the classroom
(Ozdemir & Segkin, 2024).

Moreover, Wordwall also provides a variety of
templates that can be used to create games such
as random wheels or concept matching that
teacher can tailor to specific grammatical or
lexical topics. Those templates can be converted
into printable worksheets, which can be used
offline (Alfares, 2025). This flexibility makes
Wordwall particularly well-suited for basic
structures needed in the A2 level like subject-
verb agreement. The pedagogical strategy of all
three tools is about student engagement through
practice rather than memorization methods with
vocabulary lists or out-of-context grammar
exercises. Digital tools may actually have
advantages over traditional learning methods;
while Kahoot helped students build their skills
in vocabulary without significantly affecting
student vocabulary acquisition rates (Cancino &
Viguera, 2024), Wordwall performed well on

Pagina 428

vocabulary tests (Alfares, 2025). In Ecuadorian
contexts, quasi-experimental studies have
shown improvements in grammar
comprehension, vocabulary usage, listening
skills and pronunciation among students who
used digital tools in comparison to those who
were taught in traditional methods (Acosta-
Rivera & Bedon Vaca, 2025). The results
indicate that the support linguistic development

as well as learner motivation.

There is good evidence that Kahoot, Quizlet and
Wordwall should not replace traditional
teaching methods, but instead complement
them to enhance multiple aspects of English
language acquisition at the A2 level including
synchronous formative assessment,
independent vocabulary learning opportunities,
and grammatical support. However, there are
still large gaps in the knowledge about how
these three strategies interact within one
educational process that targets A2-level
learners in Ecuador. As such, it is necessary to
integrate the existing research on their

combined pedagogical use.

In this sense, the present research focuses on
analyzing  existing academic literature
concerning how digital platforms specifically
Kahoot, Quizlet, and Wordwall are
instructionally implemented within A2-level
English as a Foreign Language (EFL)
classrooms.

Specific Objectives:

* To gather data from trustworthy academic
references regarding the instructional use of
digital tools like Wordwall, Quizlet, and
Kahoot for A2-level EFL instruction.

* To synthesize information about degree to
which these digital tools are integrated into
A2-level classrooms and to identify current
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lines of research focused on Kahoot, Quizlet,
and Wordwall.

* To conclude the systematic literature review,
identifying  pedagogical  contributions,
limitations, and implications for future
practice.

Research Questions:

To steer the review methodology and guarantee
a structured examination of the collected data,
the study proposes the following inquiries:

* What insights does existing literature
provide regarding the effects of Kahoot,
Quizlet, and Wordwall, compared to
traditional learning methods, on the
development of language skills in A2-level
EFL students?

* What pedagogical effects (e.g., vocabulary
retention, motivation, engagement, language
skill outcomes) have Kahoot, Quizlet, and
Wordwall  demonstrated  relative  to
traditional instructional approaches in A2
EFL learning contexts?

* What
implementation barriers are reported in the
literature when comparing the use of Kahoot,
Quizlet, and Wordwall to traditional
teaching methods in A2 EFL classrooms?

limitations, challenges, or

The structure of this work unfolds as follows:
first, the state of the art is introduced; second,
the methodology for the systematic review is
detailed including the design, source
identification, search process, selection criteria,
data collection, and analytical methods.
Subsequently, the results are presented and
contrasted with earlier studies, concluding with
the main implications. According to the updated
supplementary guidelines provided by the
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Common European Framework of Reference
for Languages (CEFR), defines a Level A2
learner as an individual who understands a wide
variety of very common phrases and
expressions related to everyday life issues,
shopping, or employment. In addition, a learner
at this level can do basic tasks that require direct
communication and information sharing about
everyday and routine processes (Council of
Europe, 2020). Knowledge is limited to short,
predictable texts that are clear and simple in
meaning; it includes only vocabulary and a few
well-defined, simple grammatical structures
(Zhyhadlo, 2022). That is why, for A2 learners,
learning should be based on repetition of high-
frequency vocabulary and continuous feedback
(a way of correcting errors without overload),
and it should be distributed, multisensory, and
meaningful in the context of familiar topics.

Paivio's Dual Coding Theory states that
learning is enhanced when information is
processed simultaneously through both verbal
and non-verbal systems, forming connections
that support retrieval. In the context of teaching
vocabulary in foreign languages, using text,
images, and audio stimulates coding and helps
beginners retain information more effectively
Kanellopoulou et al. (2019).

Moreover, the Cognitive Theory of Multimedia
Learning (CTML) proposed by Mayer posits
that words and images promote deeper
understanding. Immanuel and Mohamed Sahul
Hameed (2023) demonstrated a significant
improvement in vocabulary acquisition by
using multimedia resources. These theories
support Kahoot, Quizlet, and Wordwall, as
visual, textual, and auditory stimuli can provide
vocabulary encoding and retention for students
at the A2 level. From the Communicative
Language Teaching (CLT) perspective, foreign
language learning occurs when learners engage
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in  meaningful interactions towards real
communicative goals instead of merely
repeating those same linguistic forms (Belda-
Medina, 2021). Belda-Medina also shows that
task-based instruction (TBI) and synchronous
technology (e.g., task-based language teaching
in real-world contexts) can greatly enhance
multimodal communication and
communicative skills of students while the
teachers and system provide feedback. For A2
students who are familiar with the language and
want to practice in relatively simple and
frequent interactions about daily topics,
interactive digital tools can act as mediators to
replicate the conditions described in the
communicative approach: Kahoot simulates
live competitive interactions and immediate
comprehension; Quizlet connects form to
meaning with context-responsive flashcards;
Wordwall provides matching and
categorization  exercises  that  simulate
communicative  problem-solving  activities
(Zhyhadlo, 2022). Integrating these theoretical
perspectives helps explain why interactive
digital tools are particularly effective for A2
EFL learners. Drawing on dual coding theory
and CTML principles, platforms like Quizlet
and Wordwall use visual and verbal channels to
reinforce the high-frequency vocabulary
characteristic of this level of knowledge.
Combining CLT and TBLT enables Kahoot's
interactive formats to create micro-contexts for
meaningful engagement that replicate the
simple communicative tasks outlined in CEFR
descriptors for A2 (Council of Europe, 2020).

Zhyhadlo (2022) demonstrated this as well:
digital tools like Kahoot and Wordwall are not
only formative assessment tools, but also
motivational tools, with game-based features
(scoring systems, competition) that allow
feedback and shared practice among A2
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learners. Najafi Karimi and Kheradmandi Amiri
(2025) also found that digital flashcards are
more effective for word retention than paper
flashcards because of spaced repetition and
adaptive feedback on the digital platform. In
conclusion, both theoretical insights and
quantitative data show that Kahoot, Quizlet, and
Wordwall are more than leisure tools; they are
teaching tools grounded in cognitive science
principles and appropriate for A2 learners.

Materials and Methods

The current systematic review strictly adhered
to “Preferred Reporting Items for Systematic
Reviews and Meta-Analyses” Page et al., 2021
(PRISMA 2020) guidelines, which promote
clarity, reproducibility, and procedural
consistency across the entire. This covered
everything from developing formulating the
initial inquiry up to the concluding integration
of findings. To build the research question, the
PICO model was implemented as detailed
below: P (Population): Students studying
English as a foreign language; I (Intervention):
Digital tools; C (Comparison): Conventional
learning methods; O (Outcome): Effects of
digital tool use. The research question is: What
effects do interactive digital resources such as
Kahoot, Quizlet, and Wordwall have on
language skill development compared to
traditional learning methods for A2-level
students learning English as a foreign language
(EFL)?

Eligibility Criteria

To establish the inclusion and parameters, the
PICOS structure (Population, Intervention,
Comparison, Outcomes, Study design) was
applied and tailored to the academic setting
following guidelines established by Methley et
al. (2014).
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Table 1. Selection Parameters Based on the PICOS Model.

PICOS Element

Acceptance Parameters

Rejection Parameters

Poblacién (P)

Leamners pursuing English as a foreign language (EFL)
corresponding to the A2 tier of the CEFR, or comparable stages
(elementary, pre-intermediate), in formal educational settings
(elementary, secondary, or higher education).

Research involving English as a Second
Language (ESL) learners in immersion
settings; levels other than A2 without
disaggregated data; exclusively informal
settings.

Intervention (I)

Educational use of Kahoot, Quizlet, and/or Wordwall as tools
for teaching and learning English.

Studies that use these tools to teach other
subjects or languages other than English.

Comparison (C)

Traditional teaching methods (direct instruction, textbooks,
paper-based exercises) or other digital tools; pre-post studies
without a control group were also included.

Studies that do not measure learning outcomes
or perceptions.

Outcomes (O)
EFL.

At least one of the following outcomes: vocabulary
acquisition/retention, grammatical competence, motivation,
engagement, student perception, academic performance in

Studies that report exclusively on technological
usability metrics without any connection to
language learning.

Study design (S)

Empirical studies (experimental, quasi-experimental, pre-
experimental, mixed-methods, and descriptive studies using
primary data) published in peer-reviewed, indexed journals

between 2018 and 2026.

Literature reviews, book chapters,
presentations without empirical data, theses not
published in indexed journals, and articles in
languages other than English and Spanish.

Source: Own work.

Based on these components, the following
inclusion and exclusion criteria were defined:

Inclusion criteria:

 Articles published in English or Spanish.
 Studies published between 2018 and 2026.
» Texts with full-text access available.

» Studies specifically focused on level A2 of
the CEFR.

» Research that evaluates the use of Kahoot,
Quizlet, Wordwall, or a combination of these
tools.

Exclusion criteria:

* Gray literature (non-peer-reviewed technical
reports, institutional documents without peer
review).

* Theses and dissertations not published in
indexed journals.

* Conference proceedings and reports
(conference proceedings).

Pagina 431

* Opinion pieces, essays, and monographs
without an empirical component.

¢ Studies focused on levels other than A2 or on
the teaching of languages other than English.

Information Sources and Search Strategy

The literature review used three electronic
databases: Scopus, Dialnet, and Google
Scholar. This choice ensures comprehensive
coverage of internationally recognized, high-
impact research and regional scientific work in
Spanish available through open access
(Gusenbauer & Haddaway, 2020).

To complete the search, Boolean queries were
constructed for those terms that are associated
with the target population (EFL, English as a
Foreign Language, A2 level, elementary, pre-
intermediate), the tools used for intervention
(Kahoot, Quizlet, Wordwall), and various
educational outcomes (vocabulary acquisition,
grammar skills, motivation levels, achievement
metrics). The search strategy used Boolean
operators (AND, OR, NOT), parentheses, and
quotation marks for precise matching with each
database to match the specific topic.
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Table 2. Database Search Equations.
Database Boolean equation Date n
TITLE-("Kahoot" OR "Quizlet" OR
"Wordwall") AND ("EFL" OR "English as a
Foreign Language" OR "English language
Scopus learning") AND ("A2" OR "elementary" OR
"pre-intermediate" OR "beginner") AND
("vocabulary" OR "grammar" OR "motivation"
OR "learning outcomes" OR "achievement").
("Kahoot" OR "Quizlet" OR "Wordwall") AND
("EFL" OR "English as a Foreign Language" OR
"English language teaching") AND
Dialnet ("vocabulary" OR "grammar" OR "motivation"
NOT "gamif*" OR "digital tool*") AND ("A2"
OR "elementary" OR "pre-intermediate")) AND
DT=(Article) AND PY=(2016-2026)
(Kahoot OR Quizlet OR Wordwall) AND (EFL

14/08/2026 97

15/08/2026 40

OR "English as a Foreign Language") AND

Google Scholar (vocabulary OR grammar OR motivation OR

language: English and Spanish

"language learning") | Time filter: 2016-2026;

15/08/2026 89

Source: Own work.
Total records retrieved: 226
Study Selection Process

The study selection procedure was organized
into four consecutive stages in accordance with
the PRISMA 2020 guidelines (Page et al.,
2021).

Phase 1: Identification and Duplicate
Checking: A total of 226 records identified
across three databases were transferred to
Zotero for reference management. Automatic
deduplication, supplemented by manual
verification of records with similar titles,
allowed us to eliminate 64 duplicates, resulting
in 162 unique records.

Phase 2: Screening by title and abstract: We
independently evaluated the 162 records by
reviewing their titles and abstracts and applying
the previously defined PICO criteria. In this
phase, 98 records were excluded for the
following reasons: topic unrelated to EFL (n =
31), proficiency level other than A2 with no
disaggregated data (n = 27), digital tool other
than Kahoot, Quizlet, or Wordwall (n =22), and
non-empirical design or ineligible document

type (n = 18).
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Phase 3: Full-text evaluation (eligibility): We
retrieved following the full-text review, 35
articles were excluded. After reading them in
full, we excluded 35 articles. The reasons for
exclusion were systematically recorded in a
tracking spreadsheet and were as follows:
absence of measurable language learning
outcomes (n = 12); a population consisting
exclusively of Bl level or higher learners with
no disaggregated data reported for A2 (n = 8);
ESL rather than EFL context (n = 5); full text
not available (n = 4); article published before
2016 (n=3); article language other than English
or Spanish (n = 2); and duplicate data reported
in another publication already included (n = 1).

Phase 4: Inclusion: After the -eligibility
assessment, 29 articles satisfied all inclusion
criteria and were retained for the systematic
review's qualitative synthesis. Figure 1 presents
the PRISMA flow diagram and summarizes the
full selection procedure using the revised
framework proposed by Page et al. (2021).
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Records identified through
database searching (n = 226)
Scopus (n = 97) | Dialnet (n = 40)
| Google Scholar (n = 89)

Records after duplicates removed

l (n=162)
Records after duplicates removed Duplicate records removed
(n=162) (n=
Records excluded
(n=98)
- Theme unrelated to EFL (n = 31)

itl - Competency level other than A2
Records sc;igglhy title and |, " Withoot data (n=27)
(n=162) - Digital tool different to Kahoot,
Quiziet, Wordwall (n = 22)
- Non-empirical design or ineligible
document type (n = 18)

Full-bex’t articles assessed Full<!ex{!e grtszriess( ﬁxdgged with
I =
o‘[nex;g&l)lw - Absence of measurable linguistic

leaming results (n = 12)
- Population exclusively B1+ without
datafor A2 (n=8)
- ESL context and no EFL (n = 5)
- Full text not available (n = 4)
- Article published before 2016 (n = 3)
- Language of the article other than
English or Spanish (n = 2)
Studies included in - Duplicate data in another publication
qualitative synthesis (n=1)
(n=29)

Figure 1. Depicts the complete procedural workflow, adhering to the revised PRISMA guidelines
proposed by Page et al. (2021).

To systematically gather information, a uniform specific variables, which were evaluated across
extraction tool was developed comprising these all 29 included studies:

Table 3. Variables in the Data Extraction Form.

Variable Description
Author(s) and year Detailed source and publication data.
Country/context Geographic setting of the research alongside the targeted academic level (elementary school, high school, college).
Sample size (n) Total number of participants
Study Design

Design type (experimental, quasi-experimental, pre-experimental, mixed, descriptive).

Digital tool(s) Kahoot, Quizlet, Wordwall, or a combination.
Proficiency Level Reported CEFR level or equivalent.
Instrumento(s) de medicion Tests, cuestionarios, escalas empleados para evaluar resultados.
Dependent variable(s) Measured outcome(s): vocabulary, grammar, motivation, etc.
Key Findings Relevant statistical or qualitative results.
Reported Limitations The restrictions pointed out by the authors of the initial study.

Source: Own work.

Methodological Quality Analysis (Hong et al., 2018). Depending on the specific
research design, the framework examines five
distinct parameters, offering response choices
of "Yes," "No," or "Cannot be determined."
Studies were not excluded based on their quality
score; rather, the score was wused to
contextualize the strength of the evidence in the
narrative synthesis, following the
recommendations of Pluye and Hong (2014). In
the case of purely quasi-experimental papers,
we supplemented our assessment with the
quasi-experimental appraisal checklist from the

To evaluate the methodological rigor of the 29
selected papers, we applied the Mixed Methods
Appraisal Tool (MMAT) (Hong et al., 2018).
This instrument was chosen for its capacity to
comprehensively review diverse research
frameworks—including mixed methods, as
well as descriptive and experimental
quantitative designs. Therefore, it is highly
suitable for educational systematic reviews
characterized by methodological diversity
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Joanna Briggs Institute (JBI) (Tufanaru et al.,
2020). This framework reviews nine crucial
aspects, including how clearly the causal

relationship is established, whether a control
group is present.

Table 4. MMAT Evaluation Criteria for Non-Randomized Quantitative Studies

Criteria Evaluation Question

4.1 Do the selected participants adequately reflect the target demographic?

42 Are the measurement methods suitable for evaluating the intervention
) and subsequent?

4.3 Is there complete data on the participants?

44 We are confounding factors adequately controlled for in the design and
) analysis?

4.5 Was the intervention administered as planned during the study period?

Source: Own work.

Data Analysis and Synthesis

Given the significant  variability in
methodological approaches, measurement
tools, outcome variables, and geographic
settings across the 29 studies included a
narrative synthesis was preferred over a
statistical meta-analysis. This decision aligns
with the guidelines set forth by Popay et al.
(2006) and follows with the guidelines provided
by the Cochrane Handbook for dealing with
significant heterogeneity (Higgins et al., 2022).
This narrative synthesis was structured
thematically around the three research
questions, using a  deductive-inductive
methodology: initially, results were categorized
into  predefined themes  (pedagogical
application, effects on learning, limitations),
followed by identifying emerging patterns and
overarching trends within each theme.

Results and Discussion
The search and selection procedure presented in
the methodology section and illustrated with the
PRISMA flowchart (Figure 1) began with 226
records from three databases that we were
already familiar with: Scopus, Dialnet, and
Google Scholar. After removing 64 duplicate
entries, we applied PICO eligibility criteria to
exclude 98 records during screening and 35
records during full-text assessment. In total, 29
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studies were added to the qualitative synthesis.
In the following sections, we describe the
general characteristics of these studies, present
a data extraction table, provide a narrative
synthesis of thematic areas, and summarize
methodological quality.

Main Features of the Selected Articles

RQ1: What insights does existing literature
provide regarding the effects of Kahoot,
Quizlet, and Wordwall, compared to traditional
learning methods, on the development of
language skills in A2-level EFL students?
Diverse methodological studies found in current
scholarship indicate that using Kahoot, Quizlet,
and Wordwall in teaching practice is very
helpful for language skill enhancement in A2-
level learners. Traditional approaches that rely
on isolated memorization and passive textbook
use are far worse than these digital tools.

In terms of vocabulary acquisition, which is a
fundamental part of the A2 level, several quasi-
experimental and pre-experimental studies have
shown significant improvements for groups
using interactive digital resources:

Kahoot: Ahamed et al. (2022) utilized paired
and independent samples t-tests across three
evaluation stages (initial, immediate, and
delayed) and discovered that the experimental
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cohort outperformed the control setting in both
recalling and retaining vocabulary. Likewise,
Cuenca et al. (2026) demonstrated that
implementing Kahoot as a playful methodology
substantially improved the vocabulary learning
of high schoolers when contrasted with
conventional methods. Aisyah et al. (2023) also
tested Kahoot, and the results were more
accurate than other methods. This tool also
improved lexical proficiency because it is
educationally relevant for EFL settings.

Wordwall: Arellano et al. (2026) used a mixed-
methods approach on A2-level secondary
school students and found that they experienced
much better lexical learning and retention rates.
Sakkir et al. (2023) and Nur Safitri et al. (2024)
used pre-experimental designs. Also, they
observed improvements in student vocabulary,
with the latter showing that students could
assimilate vocabulary relevant to certain texts,
such as recount texts. Additionally, Duque and
Vega (2025) quantitatively observed increased
vocabulary knowledge among seventh graders
after using Wordwall.

Quizlet: Villalba et al. (2019) found that using
Quizlet's mobile platform throughout a whole
academic term resulted in an increase in
vocabulary levels for A2 students at the time of
the post-test. Furthermore, independent lexical
acquisition outside the classroom using Quizlet
significantly improved classroom lexical test
scores for students initially at lower proficiency
levels (A1-A2) (Waluyo & Bucol, 2021).

Combined Use: Carmona et al. (2022)
explained their study with an
experimental/control setting at a university for
A2 students and found that using Kahoot with
Wordwall  resulted in a  remarkable
improvement in lexical learning as compared to
using traditional instructional methods.
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Moreover, the literature shows that these tools
are not only for memorizing isolated
vocabulary; they also contribute to macro skills
and more complex linguistic skills:

Reading comprehension: Korkmaz and Oz
(2021) report a significant increase in reading
comprehension for EFL learners after a seven-
week intervention in interactive questions via
Kahoot. In contrast, Ibad (2023) experimentally
tested reading outcomes on Kahoot, Quizizz,
and Wordwall and found that they had
significant differences in effectiveness and
concluded that Quizizz was more effective than
Kahoot and Wordwall, as the interactive
challenges were different.

Grammatical Competence: Dafitri et al
(2026) qualitatively showed how Wordwall
templates were able to teach adjectives and
grammatical patterns in secondary education by
effectively enforcing rule understanding
through teaching their use.

Oral communication skills: Duque and Vega
(2025) concluded that when Wordwall is used
for lexical reinforcement, there is a tangible
improvement in the verbal fluency of learners
and their ability to use language practically in
context.

Integrated  competencies in  virtual
environments: Chicaiza et al. (2024) found that
Kahoot helped to enhance linguistic
competencies (both comprehension and
production) in virtual environments by
providing new and dynamic alternatives to the
challenging interaction.

Together, these findings suggest that all three
digital platforms are multimodal cognitive
supports (text, images, sound, and immediate
feedback) that optimize working memory
processing for A2-level students whose
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language repertoire consists of elementary
structures and high-frequency vocabulary.

RQ2: What pedagogical effects (e.g.,
vocabulary retention, motivation, engagement,
language skill outcomes) have Kahoot, Quizlet,
and Wordwall demonstrated relative to
traditional instructional approaches in A2 EFL
learning contexts?

The qualitative as well as quantitative analysis
presented in tables 5 and 6 categorizes these
pedagogical impacts into five dimensions:

Long-term vocabulary retention: Instead of the
short-term forgetting curve associated with
static word lists in traditional teaching methods,
tools are used to retain vocabulary knowledge
in the long run. For example, Ahamed et al.
(2022) showed experimentally that participants
using Kahoot scored higher on delayed
assessments  than  groups trained via
conventional pedagogical approaches.
(Arellano et al., 2026; Rubykania et al., 2025;
Rusdiyani et al., 2025) highlighted how
Wordwall provided game-based dynamics that
significantly improved lexical retention rates
among secondary students. Waluyo & Bucol
(2021) also confirmed that spaced repetition
and repeated practice helped low-level learners
learn vocabulary on Quizlet. However, Menon
& Rajesh (2025) note methodological issues
that they will explore later in longitudinal
research on retention across different
instructional settings. Affective dimension:
Motivation & engagement reducing anxiety
levels: The most universal finding from studies
is better classroom dynamics that increase
student engagement: Amal et al. (2023) and
Yunisa et al. (2025) had positive findings
regarding Kahoot, where
timers/scores/leaderboards increased
motivation and focused attention on the content

Pagina 436

during lessons. Angamarca et al. (2025) and
Muhammad Arsyad (2024) found greater
intrinsic motivation in participation and more
willingness to engage in educational activities
in formal/non-formal education frameworks, as
did Rusdiyani/Rubykania (2025). For Quizlet,
Wiedarti’s non-equivalent control group study
showed improved motivation and reduced
boredom with rote memorization; Aprilani
(2021) showed that flashcard formats create
interest and positive attitudes toward English
comprehension. This motivational surge
functionally lowers the ‘affective filter’ for
novice learners, where anxiety over mistakes
diminishes, language experimentation can
happen in safe environments, and self-
confidence-building activities can begin after
barriers are removed.

Formative assessment and immediate feedback
mechanism: Unlike traditional summative
assessments that come and go, digital platforms
convert evaluation into opportunities to grow.
Yunisa’s positive response to Kahoot's
formative assessment clearly indicated gaps in
current lexicon knowledge. Situmorang offered
insight into Kahoot's effectiveness, building on
prior awareness of diagnosis and feedback.
Teachers also benefited from Kahoot's
analytical reports, which supported appropriate
responses to individual/group progress, and
Situmorang's documents provided feedback
based on different templates that directly
addressed grammatical correctness in class.

Facilitate autonomy and self-regulation beyond
classroom context: Different effects due to
Quizlet usage were shown to be able to learn
independently than in the classroom where
face-to-face lessons are commonly taught, and
Waluyo/Bucol found home-studying to be good
for classroom performance (especially low-
skilled students getting benefit of this method).
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Mobile applications allow self-paced revision
and can be used to plan schedules more
independently, and autonomy improves when
used in an ecosystem such as Google Classroom
(Tumaco, 2014).

Complementarity and pedagogical difference in
the tools used: There are no shared effects
among these three tools (Researchers) but
different pedagogical and academic benefits.

It is largely based on structured asynchronous
study/memorization based on quizzes, and the
use of spaced repetition in quizlets makes them
stand out (Menon & Rajesh, 2025; Waluyo &
Bucol, 2021; Aprilani et al., 2021).

The engagement group formative assessment
gamification competition dynamic activations
are the kahoot strengths (Licorish et al., 2018;
Sianturi et al., 2022; Yunisa et al., 2025).

Many different learning profiles levels were
used to construct wordwalls and they are the
templates for grammar vocabulary and how to
be used in a team/individual way (Angamarca
et al., 2025; Dafitri et al., 2026; Muhammad
Arsyad, 2024; Duque & Vega, 2025).

RQ3: What Ilimitations, challenges, or
implementation barriers are reported in the
literature when comparing the use of Kahoot,
Quizlet, and Wordwall to traditional teaching
methods in A2 EFL classrooms?

While these platforms have many advantages,
there are also many critical sets of technical
affective instructional methodological
constrictions that are used to determine the
effectiveness against previous ones:

Digital Divide and Poor Technological
Infrastructure: Most of the obstacles to
accessibility are caused by infrastructure
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problems, which Sianturi has examined and
pointed out that high-speed internet connection
(technical or otherwise) issues were most
problematic for educators/students alike.
Plaza's investigations also echo the same
sentiments which are important for positive
outcomes such as reliable access/provisions
devices that otherwise are not as accessible for
students leading to disparities (Duque & Vega,
2025; Plaza et al., 2025).

Digital Competence Technological Literacy
Hurdles: Despite having no previous
experience interacting digitally, there are clear
challenges for smooth execution (SIANTURI).
Plaza&Dafitri also highlight the need for
ongoing training, helping teachers effectively
implement software in order to make their
English-based curricula effective. Although
competitive forces are motivational catalysts,
adverse consequences are also associated with
different learner profiles; As mentioned in the
introduction, time pressures can cause
frustration, anxiety, and cognitive processes
that may negatively affect performance
(Ahamed et al., 2022).

Implementation risks Pedagogical
adaptation: Dafitri&Situmorang note that
people think technology guarantees real
learning, and when used simply superficially
one is left to entertainment without a deeper
understanding; thus planning systematic
adaptation was important in order to align
curricular objectives to the specific context of
students’ needs (Duque y Vega 2025).

Methods: There are methodological limitations
in the reviewed corpus. In the scientific rigor
perspective studies have a number of design
flaws that we would consider to interpret the
findings of this paper: Short Interventions
Menon/Rajesh argue that long-term
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sustainability is limited by the majority of short-
term data (Aisyah et al., 2023; Sakkir et al.,
2023; Nur Safitri et al.,, 2024). - Non-
probabilistic Designs: Control groups. Several
studies used single-group populations in order
to avoid causal attribution (see examples). -
Self-perception measures: The observed
tendencies were based on descriptive qualitative
methods/cases that were mainly based on
subjective experiences of the student or teacher
and only questionnaires/interviews were
collected to assess the perception towards the
situation in which the student or teacher was
present (Amal et al., 2023; Aprilani et al., 2021;
Yunisa et al., 2025; Situmorang et al., 2023;
Licorish et al., 2018).

The evidence analyzed in this review
demonstrates that interactive digital tools
including platforms like Kahoot, Quizlet, and
Wordwall can foster language skills among
English as a Jforeign language (EFL) learner far
more effectively than traditional printed
textbooks. For the first question in this review,
the literature indicates that this linguistic effect
is mainly related to vocabulary acquisition,
retention, and lexical mastery, and is a
foundation for pre-intermediate communication
(Council of Europe, 2020). In different
educational settings, quasi-experimental and
pre-experimental studies show a statistically
significant improvement in lexical performance
when digital tools are incorporated into the
instructional process (Ahamed et al. 2022;
Aisyah et al. 2023; Cuenca et al. 2026; Duque
& Vega, 2025; Nur Safitri et al. 2024; Sakkir et
al. 2023; Villalba et al. 2019). In addition the
vocabulary acquisition, these digital resources
also promote macro-skills and integrated
competencies: Korkmaz and Oz (2021) showed
significant improvements in reading
comprehension from gamified question
sequences in Kahoot; Dafitri et al. (2026)
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showed that Wordwall is qualitatively effective
for mastering adjectives and syntactic patterns;
Duque & Vega (2025) observed the transfer of
digitally reinforced vocabulary to oral
communication; and Chicaiza et al. (2024)
confirmed general linguistic gains in virtual
environments. However, this positive impact
does not seem to be uniform across platforms.
In fact, there is a big difference in the work of
Ibad (2023) where a difference in interactivity
between the platforms led to different results,
and Quizizz was found to be more effective than
Kahoot and Wordwall. Moreover, Cancino and
Viguera (2024) found that although Kahoot
improved lexical self-efficacy, it did not lead to
any significant difference in performance
versus conventional instruction, whereas
Alfares (2025) found that vocabulary learning
in Wordwall led to large improvements.

From a pedagogical point of view, we believe
that interactive digital resources should never
be viewed as a whole-class, automatic substitute
for traditional methods, but as multi-modal
cognitive scaffolds, which are only as durable
as the links between software and linguistic
skill. This interpretation finds theoretical
backing in Dual Coding Theory (Kanellopoulou
et al., 2019) and Multimedia Learning Theory
(Immanuel & Mohamed Sahul Hameed, 2023),
which is based on the fact that the simultaneous
processing of auditory, textual, and visual
stimuli is useful for efficient working memory
and lexical retrieval. In A2-level EFL learning,
this multi-modal scaffolding is particularly
beneficial, as pre-intermediate students rely on
predictable syntactic structures and high-
frequency  vocabulary to  bridge the
communication gap (Council of Europe, 2020;
Zhyhadlo, 2022). Moreover, contextualizing
task-based language teaching within digital
frameworks establishes an interactive micro-
context that enriches computer-assisted
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instruction beyond simple memorization
(Menon y Rajesh, 2025; Ozdemir y Seckin,
2024).

In addressing the second research question, the
analysis demonstrates that the pedagogical
value of Kahoot, Quizlet, and Wordwall is
driven by cognitive, affective, and instructional
dimensions, including vocabulary retention,
decreased exposure anxiety, immediate
evaluation, and self-directed
learning. For instance, empirical evidence
indicates higher delayed-test scores among
Kahoot users (Ahamed et al., 2022), whereas
Wordwall’s ludic features significantly boost

formative

long-term retention (Arellano et al., 2026;
Rubykania et al., 2025; Rusdiyani et al., 2025).

However, Menon and Rajesh (2025) add a key
nuance by saying that short- and medium-term
retention is well documented, but long-term
lexical retention under a variety of instructional
scenarios is still understudied. In the affective
domain, there is a clear correlation between
student motivation, engagement, and active
participation with their learning experience and
a decrease in classroom distractions and
monotony (Amal et al., 2023; Angamarca et al.,
2025; Aprilani et al., 2021; Licorish et al., 2018;
Muhammad Arsyad, 2024; Shofiana &
Maemanah, 2025; Wiedarti et al., 2020; Yunisa
et al.,, 2025). On the theoretically level, this
affective change could be seen as a significant
reduction of the affective filter and the low
anxiety environment that makes A2 students
feel ready to experiment in their language
without the fear of making mistakes. But there
needs to be an understanding of the direct
experience of learning and the perception
(Amal et al.,, 2023; Aprilani et al., 2021;
Situmorang et al., 2023) that positive feelings of
empathy and receptivity are important for
education, but it is not to be considered as a
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whole as they do not translate into language
acquisition.

The evidence in this context is very positive for
teaching methods to support formative
assessment and provide immediate feedback.
Kahoot  helps  teachers to  identify
comprehension difficulties and to intervene
during the lesson (Sianturi et al.,, 2022;
Situmorang et al., 2023; Yunisa et al., 2025),
and Wordwall allows learners to check their
lexical and grammatical knowledge in front of
the teacher in an intuitive way (Angamarca et
al., 2025; Dafitri et al., 2026). Quizlet also has
features that promote learning and self-
regulation as students can review content
independently and asynchronously using digital
flashcards and spaced repetition (Aprilani et al.,
2021; Najafi Karimi & Kheradmandi Amiri,
2025; Villalba et al., 2019; Waluyo & Bucol,
2021).

The potential of Quizlet is even more enhanced
when it is merged with other resources in virtual
learning (Tumaco et al., 2025). The results
suggest that each of the three tools is capable of
fulfilling its specific educational function
simultaneously. While Quizlet is for individual
vocabulary preparation and review, Kahoot is to
help them interact together and come across
problems in synchronous lectures, and
Wordwall is to practice and build vocabulary
and grammatical content in a flexible and
guided manner (Carmona et al., 2022; Dafitri et
al., 2026; Menon y Rajesh, 2025). So, their
pedagogical value is not only based on the
features of each platform but also on the
teacher's method of incorporating them in
accordance with the students' academic goals
and necessities. Addressing the third inquiry of
this study, existing literature presents a large
number of technological, affective,
pedagogical, and methodological challenges for
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Kahoot, Quizlet, and Wordwall to be
implemented in A2-level EFL classrooms.

Most of these barriers are the digital divide and
the lack of technological infrastructure that is
not sufficient (e.g., unstable internet and
insufficient access to individual or institutional
devices) (Duque & Vega, 2025; Plaza et al.,
2025; Sianturi et al., 2022). In resource-poor
educational settings such as public schools in
developing countries, such infrastructure gaps
can decrease participation and open up
educational gaps (De Angelis, 2022; Guevara
Penaranda et al., 2024; Plaza et al., 2025). In
addition, the evidence shows a digital
competence issue: students who are just starting
to learn how to use technology have a lot of
difficulty in implementation (Sianturi et al.,
2022) and teachers lack systematic training in
incorporating digital tools in curriculum
planning beyond superficial use (Dafitri et al.,
2026; Plaza et al., 2025).

On an affective level, while digital resources are
used to engage students in most cases, Kahoot
timers and public leaderboards can cause
performance anxiety, stress, and cognitive
overload on some students, making it difficult
for them to process language in an analytical or
reflective manner (Ahamed et al., 2022;
Sianturi et al., 2022). Dafitri et al. (2026),
Situmorang et al. (2023), and Duque and Vega
(2025) warn of trivialization, in which digital
activities are merely a form of entertainment or
class fillers rather than a structured learning
environment. This contrast highlights that
technology does not have any instructional
value; teachers’ mediation of students, their
design of activities, and the learning criteria for
CEFR A2 are responsible for teaching and
learning. Finally, the corpus studied is not
without data points to the methodological
limitations of the literature. Most interventions
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are short-term and not followed up (Aisyah et
al., 2023; Menon & Rajesh, 2025; Nur Safitri et
al., 2024), pre-experimental designs are not
based on control groups (Sakkir et al., 2023),
and they tend to be subjective (rather than a
standardized linguistic assessment) in nature
(Amal et al., 2023; Aprilani et al., 2021; Yunisa
et al., 2025).

Conclusiones
Finally, we believe that incorporating these

digital tools into the curriculum can help
address key challenges and meet the needs of
A2-level students, particularly through the use
of high-frequency vocabulary, immediate
feedback, and multimodal cognitive support.
This pedagogical approach is grounded in
principles associated with dual coding and
multimedia learning (Mayer, 2009; Paivio,
1990). Evidence from diverse geographical and
educational contexts suggests that Kahoot,
Quizlet, and Wordwall should not be viewed as
substitutes for traditional instructional methods.

Furthermore, this review shows that Kahoot,
Quizlet and Wordwall should be used in English
at the A2 level as part of a sequential,
contextually-aware approach to teaching and
learning, not in isolation. They can be used in
different stages of learning (from preparing for
and independent study to assessment to
scaffolding and content consolidation). More
evidence is needed in longitudinal studies,
control groups, and standardized language
assessments to see how long-term knowledge
retention and the contribution of each resource
will be. In this sense, these tools are
complementary resources to enhance English
language learning, provided they are used with
teacher support to achieve the best learning
outcomes.



Ciencia y Educacion
(L-ISSN: 2790-8402 E-ISSN: 2707-3378)
Vol. 7 No. 11.1

Edicion EsBeciaI X1 2026

Referencias Bibliograficas
Acosta, L., & Bedon, C. (2025). Impacto de la
inteligencia artificial en el aprendizaje del
inglés como lengua extranjera en estudiantes
de bachillerato en Ecuador. Revista RedCA,
8(22), 140-164.
https://doi.org/10.36677/redca.v8i22.26361
Ahmed, A., Sayed, B., Wekke, 1., Widodo, M.,
Rostikawati, D., Ali, M., Hussein, H., &
Azizian, M. (2022). Un estudio empirico
sobre los efectos del uso de Kahoot como
herramienta de aprendizaje basada en juegos
en la recuperacion y retencion de vocabulario
de los estudiantes de inglés como lengua
extranjera.  International Research in
Education, 2022, 1-10.
https://doi.org/10.1155/2022/9739147
Aibar, A., Castellote, Y., Carcelén, M., Rivas,
Y., & Gonzalez, A. (2024). Gamificacioén en
el aula: Kahoot! como herramienta de
innovacion docente universitaria. Frontiers in
Psychology, 15,  Article 1370084.
https://doi.org/10.3389/fpsye.2024.1370084
Aisyah, N., & Salmiah, M. (2024). El efecto de
Kahoot como medio de aprendizaje en el
dominio del vocabulario de los estudiantes.
Indonesian EFL Journal, 10(2), 197-204.
https://doi.org/10.25134/iefl}.v10i2.10081
Alfares, N. (2025). Investigacion sobre la
eficacia de la plataforma Wordwall para
mejorar el aprendizaje de vocabulario en
aulas de inglés como lengua extranjera en
Arabia Saudita. International Journal of
Game-Based  Learning, 15(1), 1-12.
https://doi.org/10.4018/IJGBL.367870
Angamarca, M., Palta, G., & Morales, M.
(2025). Plataforma Wordwall para fomentar
la adquisicion de nuevo vocabulario en
jovenes estudiantes con nivel A2. LATAM
Revista Latinoamericana de  Ciencias
Sociales y Humanidades, 6(1), 1651-1660.
https://doi.org/10.56712/latam.v611.3442
Aprilani, D., & Suryaman, M. (2021). Students’
perception in learning English vocabulary
through Quizlet. Journal of English Teaching,
7(3), 343-353.
https://doi.org/10.33541/jet.v713.3064
Arsyad, M. (2024). Aprovechamiento de
Wordwall para mejorar la adquisicion de

Pagina 441

vocabulario y la participacion en la educacion
primaria no formal. JOLLT Journal of
Languages and Language Teaching, 12(4),
2064-2075.
https://doi.org/10.33394/jollt.v12i4.12020
Belda, J. (2021). Mejora de la interaccion
multimodal y la competencia comunicativa
mediante la ensefianza de idiomas basada en
tareas (TBLT) en la comunicacion sincrénica
mediada por ordenador (SCMC). Education
Sciences, 11(11), Article 723.
https://doi.org/10.3390/educscil 1110723
Berry, K., & Dafitriy F. (2026). English
teachers’ perceptions and adaptive strategies
in using Wordwall for teaching adjectives: A
qualitative case study. Journal of English
Language and Education, 11(4).
https://doi.org/10.31004/jele.v1114.2576
Cancino, M., & Viguera, C. (2024). El impacto
de un enfoque gamificado en el aprendizaje
de vocabulario y la autoeficacia léxica:
Evidencia de una escuela primaria chilena de
inglés como lengua extranjera. Revista de
Lingiiistica y Lenguas Aplicadas, 19, 33-43.
https://doi.org/10.4995/rlyla.2024.19932
Carmona, L., & Argudo, A. (2022). Habilidades
de vocabulario y herramientas virtuales en
estudiantes de A2 Universidad Catolica de
Cuenca. Revista Arbitrada Interdisciplinaria
Koinonia, 7(1), 23-45.
https://doi.org/10.35381/rkv7il.1677
Chicaiza, R., Ramos, J., Camacho, L., Heredia,
E., & Tite, A. (2024). Mejora del inglés como
lengua extranjera (EFL), educacién en
entornos virtuales mediante Kahoot. Ciencia
Latina Revista Cientifica Multidisciplinar,
8(3), 908-926.
https://doi.org/10.37811/cl_rcm.v8i3.11296

Consejo de Europa. (2020). Marco comun
europeo de referencia para las lenguas:
Aprendizaje, ensefianza, evaluacion.
Volumen complementario. Consejo de
Europa.
https://www.coe.int/en/web/common-
european-framework-reference-
languages/cefr-companion-volume-and-its-
language-versions



https://doi.org/10.36677/redca.v8i22.26361
https://doi.org/10.1155/2022/9739147
https://doi.org/10.3389/fpsyg.2024.1370084
https://doi.org/10.25134/ieflj.v10i2.10081
https://doi.org/10.4018/IJGBL.367870
https://doi.org/10.56712/latam.v6i1.3442
https://doi.org/10.33541/jet.v7i3.3064
https://doi.org/10.33394/jollt.v12i4.12020
https://doi.org/10.3390/educsci11110723
https://doi.org/10.31004/jele.v11i4.2576
https://doi.org/10.4995/rlyla.2024.19932
https://doi.org/10.35381/rkv7i1.1677
https://doi.org/10.37811/cl_rcm.v8i3.11296
https://www.coe.int/en/web/common-european-framework-reference-languages/cefr-companion-volume-and-its-language-versions
https://www.coe.int/en/web/common-european-framework-reference-languages/cefr-companion-volume-and-its-language-versions
https://www.coe.int/en/web/common-european-framework-reference-languages/cefr-companion-volume-and-its-language-versions
https://www.coe.int/en/web/common-european-framework-reference-languages/cefr-companion-volume-and-its-language-versions

Ciencia y Educacion
(L-ISSN: 2790-8402 E-ISSN: 2707-3378)
Vol. 7 No. 11.1

Edicion EsBeciaI X1 2026

Cuenca, M., & Garaicoa, G. (2026). Efectividad
de Kahoot como herramienta de gamificacion
para aprender vocabulario en inglés en
estudiantes de bachillerato. LATAM Revista
Latinoamericana de Ciencias Sociales y
Humanidades, 7(2), 353-362.
https://doi.org/10.56712/latam.v7i2.5635

Darwis, N., & Amal, N. (2023). Analisis de la
percepcion de los estudiantes mediante el
juego Kahoot en el proceso de aprendizaje de
vocabulario.  International  Journal of
Research on English Teaching and Applied
Linguistics, 4(1), 1-11.
https://doi.org/10.30863/ijretal.v4i1.5006

De Angelis, A. (2022). EF English Proficiency
Index e inglés en Ecuador: Suposiciones
inciertas del ranking internacional. Revista
Andina de Educacioén, 5(2), Article 005211.
https://doi.org/10.32719/26312816.2022.5.2.
11

El uso del sitio web Wordwall para la
adquisicion y retencion de vocabulario en
estudiantes de inglés como lengua extranjera
(EFL) de nivel A2. (2026). Identidad
Bolivariana, 10, 904-907.
https://doi.org/10.37611/1B1001904-907

Guevara, N., Zambrano, J., & Fabre, P. (2024).
Curriculo de inglés como lengua extranjera
en Ecuador: El logro de competencias
comunicativas en estudiantes egresados de
escuelas publicas ecuatorianas en Milagro.
Ciencia Latina Revista Cientifica
Multidisciplinar, 8(2), 6942-6954.
https://doi.org/10.37811/cl rcm.v8i2.11100

Gusenbauer, M., & Haddaway, N. (2020). ;Qué
sistemas de blsqueda académica son
adecuados para revisiones sistematicas o
metaandlisis? Evaluacion de la calidad de
recuperacion de Google Scholar, PubMed y
otros 26 recursos. Research Synthesis
Methods, 11(2), 181-217.
https://doi.org/10.1002/jrsm.1378

Higgins, J., Thomas, J., Chandler, J., Cumpston,
M., Li, T., Page, M., & Welch, V. (Eds.).
(2022). Manual Cochrane para revisiones
sistematicas de intervenciones (version 6.3).
Cochrane.
https://training.cochrane.org/handbook

Pagina 442

Hong, Q., Pluye, P., Fabregues, S., Bartlett, G.,
Boardman, F., Cargo, M., Dagenais, P.,
Gagnon, M., Griffiths, F., Nicolau, B.,
O’Cathain, A., Rousseau, M., & Vedel, L
(2018). Herramienta de evaluacion de
métodos mixtos (MMAT), version 2018.
Oficina Canadiense de Propiedad Intelectual.
http://mixedmethodsappraisaltoolpublic.pbw
0

Ibad, W., Sabat, Y., Musyarofah, L., &
Sulistyaningsih, S. (2023). Comparing
Kahoot, Quizizz, and Wordwall in EFL
reading class. Eduvest—Journal of Universal
Studies, 3(11), 1984-2000.
https://doi.org/10.59188/eduvest.v3il 1.954

Immanuel, J., & Hameed, M. (2023). Interfaz de
cambio de cddigo basada en la teoria
cognitiva del aprendizaje multimedia para la
adquisicion de vocabulario en estudiantes de
inglés como segunda lengua. Journal of
Language Teaching and Research, 14(6),
1439-1448.
https://doi.org/10.17507/jltr.1406.01

Kanellopoulou, C., Kermanidis, K., &
Giannakopoulou, A. (2019). Las teorias de la
doble codificacion y el aprendizaje
multimedia: Los subtitulos de peliculas como
herramienta para la  ensefanza de
vocabulario. Education Sciences, 9(3),
Article 210.
https://doi.org/10.3390/educsci9030210

Karimi, S., & Amiri, R. (2025). Los efectos del
uso de tarjetas de memoria digitales frente a
tarjetas de memoria en papel en el
aprendizaje y la retencion de vocabulario de
estudiantes iranies de inglés como lengua
extranjera de nivel intermedio. Cogent
Education, 12(1).
https://doi.org/10.1080/2331186X.2025.254
8353

Korkmaz, S., & Oz, H. (2021). Uso de Kahoot
para mejorar la comprension lectora de
estudiantes de inglés como lengua extranjera.
International Online Journal of Education and
Teaching, 8(2), 1138-1150.
https://www.semanticscholar.org/paper/USI
NG-KAHOOT-TO-IMPROVE-READING

Li, R. (2021). ;Influye la aplicacion de
aprendizaje de vocabulario basada en juegos



https://doi.org/10.56712/latam.v7i2.5635
https://doi.org/10.30863/ijretal.v4i1.5006
https://doi.org/10.32719/26312816.2022.5.2.11
https://doi.org/10.32719/26312816.2022.5.2.11
https://doi.org/10.37611/IB10ol904-907
https://doi.org/10.37811/cl_rcm.v8i2.11100
https://doi.org/10.1002/jrsm.1378
https://training.cochrane.org/handbook
http://mixedmethodsappraisaltoolpublic.pbwo/
http://mixedmethodsappraisaltoolpublic.pbwo/
https://doi.org/10.59188/eduvest.v3i11.954
https://doi.org/10.17507/jltr.1406.01
https://doi.org/10.3390/educsci9030210
https://doi.org/10.1080/2331186X.2025.2548353
https://doi.org/10.1080/2331186X.2025.2548353
https://www.semanticscholar.org/paper/USING-KAHOOT-TO-IMPROVE-READING
https://www.semanticscholar.org/paper/USING-KAHOOT-TO-IMPROVE-READING

Ciencia y Educacion
(L-ISSN: 2790-8402 E-ISSN: 2707-3378)
Vol. 7 No. 11.1

Edicion EsBeciaI X1 2026

en el logro, la motivacion y la autoconfianza
de los estudiantes chinos de inglés como
lengua extranjera? SAGE Open, 11(1).
https://doi.org/10.1177/21582440211003092
Licorish, S., Owen, H., Daniel, B., & George, J.
(2018). Percepcion de los estudiantes sobre la
influencia de Kahoot! en la ensefianza y el
aprendizaje. Research and Practice in
Technology Enhanced Learning, 13(1).
https://doi.org/10.1186/s41039-018-0078-8b
Maemanah, A., & Shofiana, K. (2025).
Exploracion del uso de Kahoot, una
herramienta de aprendizaje basada en juegos
de vocabulario para estudiantes de
secundaria: Una revision sistematica. Jurnal
Penelitian Ilmu Pendidikan Indonesia, 4(2),
893-901.
https://doi.org/10.31004/jpion.v4i2.419
Menon, S. (2025). Uso de aplicaciones
digitales: Quizlet, Kahoot y Padlet en el aula
de inglés como segunda lengua. S3R Journal
of English Language and Education, 1(2),
26-45.
https://doi.org/10.70682/s31.2025.01.022635
Methley, A., Campbell, S., Chew-Graham, C.,
McNally, R., & Cheraghi-Sohi, S. (2014).
PICO, PICOS y SPIDER: Un estudio
comparativo de especificidad y sensibilidad
en tres herramientas de busqueda para
revisiones sistematicas cualitativas. BMC
Health Services Research, 14, Article 579.
https://doi.org/10.1186/s12913-014-0579-0
Montaner, S. (2019). El uso de Quizlet para
mejorar el vocabulario en el aula de inglés.
En F. Meunier, J. Van de Vyver, L. Bradley,
& S. Thouésny (Eds.), CALL y complejidad:
Articulos breves de EUROCALL 2019 (pp.
304-309). Research-publishing.net.
https://doi.org/10.14705/rpnet.2019.38.1027
Nguyen, L., & Le, H. (2023). El papel de la
herramienta de aprendizaje Quizlet en la
retencion léxica de los estudiantes: Un
estudio  cuasiexperimental. International
Journal of Emerging Technologies in
Learning, 18(3), 38-50.
https://doi.org/10.3991/ijet.v18i03.34919
Ozdemir, O., & Seckin, H. (2024).
Cuantificacion de los impactos cognitivos y
afectivos de Quizlet en los resultados del

Pagina 443

aprendizaje: Una revision sistematica y un
metaandlisis  exhaustivo.  Frontiers in
Psychology, 15, Article 1349835.
https://doi.org/10.3389/tpsye.2024.1349835

Page, M., McKenzie, J., Bossuyt, P., Boutron,
1., Hoffmann, T., Mulrow, C., Shamseer, L.,
Tetzlaff, J., Akl, E., Brennan, S., Chou, R.,
Glanville, J., Grimshaw, J., Hrobjartsson, A.,
Lalu, M., Li, T., Loder, E., Mayo-Wilson, E.,
McDonald, S., ... Moher, D. (2021). La
declaracion PRISMA 2020: Una guia
actualizada para la presentacion de informes
de revisiones sistematicas. BMJ, 372, Article
n71. https://doi.org/10.1136/bmj.n71

Plazas, O., & Ramirez, M. (2025).
Herramientas digitales gratuitas en el
desempefio del inglés: Revision sistematica.
Ciencia  Latina  Revista Cientifica
Multidisciplinar, 9(3), 7497-7521.
https://doi.org/10.37811/cl_rcm.v913.18379

Pluye, P., & Hong, Q. (2014). Combinando el
poder de las historias y el poder de los
nimeros: Investigacion con métodos mixtos
y revisiones de estudios mixtos. Annual
Review of Public Health, 35, 29-45.
https://doi.org/10.1146/annurev-publhealth-
032013-182440

Popay, J., Roberts, H., Sowden, A., Petticrew,
M., Arai, L., Rodgers, M., Britten, N., Roen,
K., & Duffy, S. (2006). Guia para la
realizacion de sintesis narrativas en
revisiones sistemadticas: Un producto del
Programa de Métodos del ESRC.
Universidad de Lancaster.
https://doi.org/10.13140/2.1.1018.4643

Rubykania, R., Hidayat, S., & Rusdiyani, L.
(2025). Mejora del dominio del vocabulario y
la motivacién mediante juegos de Wordwall:
Implicaciones para la educacidon secundaria.
Tarbawi: Jurnal Keilmuan Manajemen
Pendidikan, 11(1), 111-120.
https://doi.org/10.32678/tarbawi.v11i01.110
15

Safitri, D., Fadhilawati, D., Sutanti, N., & Sari,
H. (2024). Evaluacion del impacto de
Wordwall en la mejora del vocabulario de los
estudiantes en el texto de recuento en SMPN
01 Gandusari. EDUJ: English Education



https://doi.org/10.1177/21582440211003092
https://doi.org/10.1186/s41039-018-0078-8b
https://doi.org/10.31004/jpion.v4i2.419
https://doi.org/10.70682/s3r.2025.01.022635
https://doi.org/10.1186/s12913-014-0579-0
https://doi.org/10.14705/rpnet.2019.38.1027
https://doi.org/10.3991/ijet.v18i03.34919
https://doi.org/10.3389/fpsyg.2024.1349835
https://doi.org/10.1136/bmj.n71
https://doi.org/10.37811/cl_rcm.v9i3.18379
https://doi.org/10.1146/annurev-publhealth-032013-182440
https://doi.org/10.1146/annurev-publhealth-032013-182440
https://doi.org/10.13140/2.1.1018.4643
https://doi.org/10.32678/tarbawi.v11i01.11015
https://doi.org/10.32678/tarbawi.v11i01.11015

Ciencia y Educacion
(L-ISSN: 2790-8402 E-ISSN: 2707-3378)
Vol. 7 No. 11.1

Edicion EsBeciaI X1 2026

Journal, 2(2), 11-16.
https://doi.org/10.59966/eduj.v2i12.1230
Sakkir, G., Azis, N., & Jabu, B. (2023). Uso del
juego digital Wordwall para mejorar el
dominio del vocabulario de los estudiantes de
inglés como lengua extranjera. Journal of
Educational Science and Technology, 9(3),
246. https://doi.org/10.26858/est.v913.56966
Setiawan, M., & Wiedarti, P. (2020). The
effectiveness of Quizlet application towards
students’ motivation in learning vocabulary.
Studies in English Language and Education,
7(1), 83-95.
https://doi.org/10.24815/siele.v7il1.15359
Sianturi, A., & Hung, R. (2022). Los desafios
del uso de Kahoot! en la ensefianza y el
aprendizaje en la educacion superior: Una
revision sistematica. Biblioteca Digital, 72—
77.
https://doi.org/10.1145/3568739.3568753
Situmorang, K., & Simanjuntak, D. (2023).
Percepciones de los profesores de inglés
como lengua extranjera sobre Kahoot como
plataforma de aprendizaje en linea para la
promocion del vocabulario basico del inglés.
Journal of Languages and Language
Teaching, 11(2), 251.
https://doi.org/10.33394/j0llt.v11i2.7525
Tufanaru, C., Munn, Z., Aromataris, E.,
Campbell, J., & Hopp, L. (2020). Capitulo 3:
Revisiones sistematicas de la efectividad. En
E. Aromataris & Z. Munn (Eds.), Manual JBI
para la sintesis de evidencia. JBL
https://doi.org/10.46658/JBIMES-20-04
Tumaco, G., Rincon, R., Jalca, O., & Saltos, K.
(2025). Plataformas digitales integradas a
Google Classroom: Revision bibliografica de
herramientas interactivas para la ensefanza.
Revista Cientifica Arbitrada
Multidisciplinaria PENTACIENCIAS, 7(4),

Pagina 444

624-634.
https://doi.org/10.59169/pentaciencias.v7i4.
1625

Veintimilla, O., & Vega, M. (2025). El efecto
del uso de Wordwall como herramienta
digital  principal para aumentar el
conocimiento del vocabulario de estudiantes
de inglés como lengua extranjera de séptimo
grado. Resistances: Journal of the Philosophy
of History, 6(11), Article €250206.
https://doi.org/10.46652/resistances.v6il 1.2
06

Waluyo, B., & Bucol, J. (2021). Does
gamification work for low proficiency
students? Gamified vocabulary at home and
learning outcomes in class using Quizlet.
Computer-Assisted  Language Learning
Electronic Journal.
https://callej.org/index.php/journal/article/vi
ew/326

Yunisa, R., & Fithriani, R. (2025). Percepciones
de estudiantes de inglés como lengua
extranjera sobre el uso de Kahoot como
herramienta de evaluacion formativa en la
adquisicion de vocabulario. FOSTER:
Journal of English Language Teaching, 6(3),

211-228. https://doi.org/10.24256/foster-
jelt.v613.258
Zhyhadlo, O. (2022). Aplicacion de

herramientas digitales basadas en juegos para
la evaluacion formativa en clases de idiomas
extranjeros. Information Technologies and
Learning Tools, 87(1), 139-150.
https://doi.org/10.33407/itlt.v8711.4703

Esta obra esta bajo una licencia de
Creative Commons Reconocimiento-No Comercial
4.0 Internacional. Copyright © Dayanara Nicole
Vasquez Sinmaleza.


https://doi.org/10.59966/eduj.v2i2.1230
https://doi.org/10.26858/est.v9i3.56966
https://doi.org/10.24815/siele.v7i1.15359
https://doi.org/10.1145/3568739.3568753
https://doi.org/10.33394/jollt.v11i2.7525
https://doi.org/10.46658/JBIMES-20-04
https://doi.org/10.59169/pentaciencias.v7i4.1625
https://doi.org/10.59169/pentaciencias.v7i4.1625
https://doi.org/10.46652/resistances.v6i11.206
https://doi.org/10.46652/resistances.v6i11.206
https://callej.org/index.php/journal/article/view/326
https://callej.org/index.php/journal/article/view/326
https://doi.org/10.24256/foster-jelt.v6i3.258
https://doi.org/10.24256/foster-jelt.v6i3.258
https://doi.org/10.33407/itlt.v87i1.4703

Ciencia y Educacion
(L-ISSN: 2790-8402 E-ISSN: 2707-3378)
Vol. 7 No. 11.1

Edicion EsBeciaI X1 2026

Declaraciones éticas y editoriales del articulo

Contribucién de los autores (Taxonomia CRediT).

Dayanara Nicole Vasquez Sinmaleza.: conceptualizacion de la investigacion, disefio metodoldgico, desarrollo del proceso investigativo, analisis formal
de los datos, redaccion del borrador original del manuscrito, revision critica del contenido cientifico y supervision general del estudio.

Declaracion de conflicto de intereses

Los autores declaran que no existe conflicto de intereses en relacion con la investigacion presentada, la autoria del manuscrito ni la publicacion del

presente articulo.

Declaracion de financiamiento

La presente investigacion no recibi6 financiamiento especifico de agencias publicas, comerciales o de organizaciones sin fines de lucro. En caso de

existir financiamiento institucional o externo, este debera ser declarado explicitamente por los autores en esta seccion.

Declaracion del editor

El editor responsable certifica que el proceso editorial del presente articulo se desarroll6 conforme a los principios de integridad cientifica, transparencia

y buenas practicas editoriales. El manuscrito fue sometido a un proceso de evaluacion mediante revision por pares doble ciego, garantizando la

confidencialidad de la identidad de los autores y revisores durante todo el proceso de dictamen académico. Asimismo, el editor declara que el articulo

cumple con los criterios cientificos, metodoldgicos y éticos establecidos por la revista.

Declaracion de los revisores

Los revisores externos que participaron en la evaluacion del presente manuscrito declaran haber realizado el proceso de revision de manera objetiva,

independiente y confidencial. Asimismo, manifiestan que no mantienen conflictos de interés con los autores ni con la investigacion evaluada, y que sus

observaciones y recomendaciones se fundamentan exclusivamente en criterios cientificos, metodologicos y académicos.

Declaracion ética de la investigacién

Los autores declaran que la investigacion se desarrolld respetando los principios éticos de la investigacion cientifica, garantizando la confidencialidad

de los datos y el respeto a los participantes del estudio. En los casos en que la investigacion involucre seres humanos, los procedimientos deben ajustarse

a los principios éticos establecidos en la Declaracion de Helsinki y a las normativas institucionales correspondientes.

Declaracion sobre el uso de inteligencia artificial

Los autores declaran que el uso de herramientas de inteligencia artificial, en caso de haberse utilizado durante el proceso de investigacion o redaccion

del manuscrito, se realizé unicamente como apoyo técnico para mejorar la claridad del lenguaje o el analisis de informacion, manteniendo siempre la

responsabilidad intelectual sobre el contenido del articulo. Las herramientas de inteligencia artificial no fueron utilizadas como autoras del manuscrito

ni sustituyen la responsabilidad académica de los investigadores.

Disponibilidad de datos

Los datos que respaldan los resultados de esta investigacion estaran disponibles previa solicitud razonable al autor de correspondencia, respetando las

normas éticas y de confidencialidad establecidas por la investigacion.

Pagina 445






	Resumen
	Abstract

